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2/ Flamingo

The Last Lesson
About the author

Alphonse Daudet  (1840-1897) was a French novelist
and short-story writer . The Last Lesson is set in the
days of the Franco-Prussian W ar (1870-1871) in which
France was defeated by Prussia led by Bismarck.
Prussia then consisted of what now are the nations of
Germany, Poland and parts of Austria. In this story the
French districts of Alsace and Lorraine have passed
into Prussian hands. Read the story to find out what
effect this had on life at school.

Notice these expressions in the text.
Infer their meaning from the context

— in great dread of — in unison
— counted on — a great bustle
— thumbed at the edges — reproach ourselves with

I started for school very late that morning and was in great
dread of a scolding, especially because M. Hamel had said
that he would question us on participles, and I did not
know the first word about them. For a moment I thought of
running away and spending the day out of doors. It was so
warm, so bright! The birds were chirping at the edge of the
woods; and in the open field back of the sawmill the
Prussian soldiers were drilling. It was all much more
tempting than the rule for participles, but I had the
strength to resist, and hurried off to school.

When I passed the town hall there was a crowd in
front of the bulletin-board. For the last two years all our
bad news had come from there — the lost battles, the draft,
the orders of the commanding officer — and I thought to
myself, without stopping, “What can be the matter now?”

11111
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The Last Lesson /3

Then, as I hurried by as fast as I could go, the
blacksmith, W achter , who was ther e, with his appr entice,
reading the bulletin, called after me, “Don’t go so fast,
bub; you’ll get to your school in plenty of time!”

I thought he was making fun of me, and reached
M. Hamel’s little garden all out of breath.

Usually, when school began, there was a great bustle,
which could be heard out in the street, the opening and
closing of desks, lessons repeated in unison, very loud, with
our hands over our ears to understand better , and the
teacher’s great ruler rapping on the table. But now it was
all so still! I had counted on the commotion to get to my
desk without being seen; but, of course, that day everything
had to be as quiet as Sunday morning. Through the window
I saw my classmates, already in their places, and M. Hamel
walking up and down with his terrible iron ruler under his
ar m. I had to open the door and go in befor e everybody. Y ou
can imagine how I blushed and how frightened I was.

But nothing happened. M. Hamel saw me and said
very kindly, “Go to your place quickly, little Franz. W e wer e
beginning without you.”

I jumped over the bench and sat down at my desk. Not
till then, when I had got a little over my fright, did I see
that our teacher had on his beautiful green coat, his frilled
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4/ Flamingo

shirt, and the little black silk
cap, all embroidered, that he
never wore except on
inspection and prize days.
Besides, the whole school
seemed so strange and
solemn. But the thing that
surprised me most was to
see, on the back benches that
were always empty, the village
people sitt ing quietly l ike
ourselves; old Hauser , with
his three-cornered hat, the
for mer mayor , the for mer
postmaster , and several others besides. Everybody looked
sad; and Hauser had br ought an old primer , thumbed at
the edges, and he held it open on his knees with his great
spectacles lying across the pages.

While I was wondering about it all, M. Hamel mounted
his chair , and, in the same grave and gentle tone which he
had used to me, said, “My children, this is the last lesson
I shall give you. The order has come from Berlin to teach
only German in the schools of Alsace and Lorraine. The
new master comes tomorrow. This is your last French
lesson. I want you to be very attentive.”

What a thunderclap these words were to me!
Oh, the wretches; that was what they had put up at

the town-hall!
My last French lesson! Why, I hardly knew how to

write! I should never learn any more! I must stop there, then!
Oh, how sorry I was for not learning my lessons, for seeking
birds’ eggs, or going sliding on the Saar! My books, that had
seemed such a nuisance a while ago, so heavy to carry, my
grammar , and my history of the saints, wer e old friends now
that I couldn’t give up. And M. Hamel, too; the idea that he
was going away, that I should never see him again, made me
forget all about his ruler and how cranky he was.

Poor man! It was in honour of this last lesson that he
had put on his fine Sunday clothes, and now I understood
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The Last Lesson /5

why the old men of the village were sitting there in the
back of the room. It was because they were sorry, too, that
they had not gone to school more. It was their way of
thanking our master for his forty years of faithful service
and of showing their respect for the country that was theirs
no more.

While I was thinking of all this, I heard my name called.
It was my turn to recite. What would I not have given to be
able to say that dreadful rule for the participle all through,
very loud and clear , and without one mistake? But I got
mixed up on the first words and stood there, holding on to
my desk, my heart beating, and not daring to look up.

I heard M. Hamel say to me, “I won’t scold you, little
Franz; you must feel bad enough. See how it is! Every day
we have said to ourselves, ‘Bah! I’ve plenty of time. I’ll
learn it tomorrow.’ And now you see where we’ve come out.
Ah, that’s the great trouble with Alsace; she puts off
learning till tomorrow. Now those fellows out there will
have the right to say to you, ‘How is it; you pretend to be
Frenchmen, and yet you can neither speak nor write your
own language?’ But you are not the worst, poor little Franz.
We’ve all a gr eat deal to r epr oach ourselves with.”

“Your par ents wer e not anxious enough to have you
learn. They preferred to put you to work on a farm or at
the mills, so as to have a little more money. And I? I’ve
been to blame also. Have I not often
sent you to water my flowers
instead of learning your
lessons? And when I
wanted to go fishing,
did I not just give
you a holiday?”

Then, from one
thing to another ,
M. Hamel went on
to talk of the
French language,
saying that it was
the most beautiful
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Sketch map not to scale

France
1870-71
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The Last Lesson /7

language in the world — the
clearest, the most logical; that
we must guard it among us and
never forget it, because when a
people are enslaved, as long as
they hold fast to their language
it is as if they had the key to their
prison. Then he opened a
grammar and read us our lesson.
I was amazed to see how well I
understood it. All he said seemed
so easy, so easy! I think, too, that

I had never listened so carefully,
and that he had never explained
everything with so much patience.
It seemed almost as if the poor
man wanted to give us all he knew
before going away, and to put it
all into our heads at one stroke.

After the grammar , we had a
lesson in writing. That day M.
Hamel had new copies for us,
written in a beautiful round hand
— France, Alsace, France, Alsace. They looked like little
flags floating everywhere in the school-room, hung from
the r od at the top of our desks. Y ou ought to have seen how
every one set to work, and how quiet it was! The only sound
was the scratching of the pens over the paper . Once some
beetles flew in; but nobody paid any attention to them, not
even the littlest ones, who worked right on tracing their
fish-hooks, as if that was French, too. On the roof the
pigeons cooed very low, and I thought to myself, “Will they
make them sing in German, even the pigeons?”

Whenever I looked up from my writing I saw M. Hamel
sitting motionless in his chair and gazing first at one thing,
then at another , as if he wanted to fix in his mind just how
everything looked in that little school-room. Fancy! For
forty years he had been there in the same place, with his
garden outside the window and his class in front of him,

1.1 .1 .1 .1 . What was Franz expected to
be prepared with for school
that day?

2.2 .2 .2 .2 . What did Franz notice that was
unusual about the school that
day?

3.3 .3 .3 .3 . What had been put up on the
bulletin-board?

���������±����



8/ Flamingo

just like that. Only the desks and benches had been worn
smooth; the walnut-tr ees in the gar den wer e taller , and
the hopvine that he had planted himself twined about the
windows to the roof. How it must have broken his heart to
leave it all, poor man; to hear his sister moving about in
the room above, packing their trunks! For they must leave
the country next day.

But he had the courage to hear every lesson to the
very last. After the writing, we had a lesson in history,
and then the babies chanted their ba, be bi, bo, bu.  Down
there at the back of the room old Hauser had put on his
spectacles and, holding his primer in both hands, spelled
the letters with them. Y ou could see that he, too, was crying;
his voice trembled with emotion, and it was so funny to
hear him that we all wanted to laugh and cry. Ah, how
well I remember it, that last lesson!

All at once the church-clock struck twelve. Then the
Angelus. At the same moment the trumpets of the
Prussians, returning from drill, sounded under our
windows. M. Hamel stood up, very pale, in his chair .
I never saw him look so tall.

“My friends,” said he, “I—I—” But something choked
him. He could not go on.

Then he turned to the blackboard, took a piece of chalk,
and, bearing on with all his
might, he wrote as large as he
could —

“Vive La France!”
Then he stopped and leaned

his head against the wall, and,
without a word, he made a
gesture to us with his hand —

“School is dismissed — you
may go.”

11111. What changes did the order
from Berlin cause in school
that day?

22222. How did Franz’s feelings about
M. Hamel and school change?
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The Last Lesson /9

Understanding the text
1. The people in this story suddenly realise how precious their

language is to them. What shows you this? Why does this
happen?

2. Franz thinks, “Will they make them sing in German, even the
pigeons?” What could this mean?

(There could be mor e than one answer .)

Talking about the text
1. “When a people are enslaved, as long as they hold fast to their

language it is as if they had the key to their prison.”

Can you think of examples in history where a conquered people
had their language taken away from them or had a language
imposed on them?

2. What happens to a linguistic minority in a state? How do you
think they can keep their language alive? For example:   

Punjabis in Bangalore

      Tamilians in Mumbai

      Kannadigas in Delhi

Gujaratis in Kolkata

3. Is it possible to carry pride in one’s language too far?

Do you know what ‘linguistic chauvinism’ means?

Working with words
1. English is a language that contains words from many other

languages. This inclusiveness is one of the reasons it is now a
world language, For example:

petite          – French

    kindergarten – German

capital        – Latin

democracy  – Greek

bazaar        – Hindi
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Find out the origins of the following words.

tycoon barbecue zero

tulip veranda ski

logo robot trek

bandicoot

2. Notice the underlined words in these sentences and tick the
option that best explains their meaning.

(a) “What a thunderclap  these words were to me!”

The words were

(i) loud and clear .

(ii) startling and unexpected.

(iii) pleasant and welcome.

(b) “When a people are enslaved, as long as they hold fast to
their language it is as if they had the key to their prison”

It is as if they have the key to the prison as long as they

(i) do not lose their language.

(ii) are attached to their language.

(iii) quickly learn the conqueror’s language.

(c) Don’t go so fast, you will get to your school in plenty of time.

You will get to your school

(i) very late.

(ii) too early.

(iii) early enough.

(d) I never saw him look so tall.

M. Hamel (a) had grown physically taller

(b) seemed very confident

(c) stood on the chair

Noticing form
Read this sentence

M. Hamel had said that he would question us on participles.
In the sentence above, the verb form “had said” in the first
part is used to indicate an “earlier past”. The whole story is
narrated in the past. M. Hamel’s “saying” happened earlier
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The Last Lesson /11

than the events in this story. This form of the verb is called the
past perfect.

Pick out five sentences from the story with this form of the verb
and say why this form has been used.

Writing
1. Write a notice for your school bulletin boar d. Your notice could

be an announcement of a forthcoming event, or a requirement
to be fulfilled, or a rule to be followed.

2. Write a paragraph of about 100 wor ds ar guing for or against
having to study three languages at school.

3. Have  you ever changed your opinion about someone or
something that you had earlier liked or disliked? Narrate what
led you to change your mind.

Things to do
1. Find out about the following (Y ou may go to the inter net, interview

people, consult reference books or visit a library.)

(a) Linguistic human rights

(b) Constitutional guarantees for linguistic minorities in India.

2. Given below is a survey form. Talk to at least five of your
classmates and fill in the information you get in the form.

S.No. Languages Home Neighbourhood City/Town School
you know language   language  language language

1.

2.

3.

4.

5.

ABOUT THE UNIT

THEME

The pain that is inflicted on the people of a territory by its
conquerors by taking away the right to study or speak their
own language.
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SUB-THEME

Student and teacher attitudes to learning and teaching.

READING  COMPREHENSION

The comprehension check at the end of each section in the
unit helps pupils make sure that they have understood the
facts before they move on to the next section. One session of
forty minutes is likely to be enough for one section of the unit.

Pupils can read each section silently and discuss the answers
in pairs.

The questions at the end of the unit are inferential. These help
pupils make sense of the writer’s intention in focussing on a
local episode and to comment on an issue of universal
significance. There could be a follow-up discussion on parts
for which students need explanation.

TALKING  ABOUT  THE  TEXT

Topics to be discussed in small groups or pairs. This shall help
pupils think of issues that relate to the realities of the society
they live in. Gives scope for developing speaking skills in the
English language on varied issues. Fluency development.

WORKING  WITH  WORDS

To make pupils aware of

· the enrichment of the English language through borrowings
from the other languages.

· idiomatic expressions and figurative use of language.

NOTICING  FORM

To make pupils notice tense form and understand the context
of its use.

WRITING

· Practice in a functional genre, e.g., bulletin.

· Argumentative writing on a topic related to their life at school.

· Narrating subjective experience discussing personal likes and
dislikes.

THINGS TO DO

Extension activity that will help pupils understand language
rights of citizens and the problems of linguistic minorities. Social
and political awareness.

���������±����



NCRTSOLUTIONS

������

����

�1�&�(�5�7���6�R�O�X�W�L�R�Q�V���I�R�U���&�O�D�V�V���������(�Q�J�O�L�V�K��
�)�O�D�P�L�Q�J�R���&�K�D�S�W�H�U���� 

The Last Lesson Class 12  

Chapter 1 The Last Lesson Exercise Answers & Summary 

 

 

Exercise : Solutions of Questions on Page Number : 2 
Q1 :   

Notice these expressions in the text. Infer their meanings from the context. 

 
Answer :  

�x in great dread of  -  fearful in anticipation of something 
�x counted on  - to rely or trust on somebody/something 
�x thumbed at the edges  - worn or soiled edges caused by frequent handling 
�x in unison  - something happening or being done at the same time 
�x a great bustle  - an excited (and often noisy) activity or a rapid, active commotion 
�x reproach ourselves with  - to express disapproval, criticism, or disappointment 

  

 

Think as you read : Solutions of Questions on Page Number : 7 
Q1 :   

What was Franz expected to be prepared with for school that day? 

 
Answer :  

That day, Franz was expected to be prepared with the lesson on participles. 

  

Q2 :   

What did Franz notice that was unusual about the school that day? 

 
Answer :  



NCRTSOLUTIONS

������

����

That day, Franz noticed the absence of the routine commotion caused by the opening 
and closing of desks, repeating of lessons in unison and rapping of the teacher's ruler 
on the table. The usual hustle-bustle was replaced by a strange stillness that was the 
characteristic of a school on a "Sunday morning." 

  

Q3 :   

What had been put up on the bulletin-board? 

 
Answer :  

The bulletin-board notified the general public about an order from Berlin. It stated that 
only German was to be taught to students in the schools of Alsace and Lorraine. 

  

Q4 :   

What changes did the order from Berlin cause in school that day? 

 
Answer :  

The order from Berlin brought all the routine hustle-bustle of the school life to a stand-
still. The teacher, M. Hamel, became more sympathetic to his students and taught his 
lessons with more patience. The students became more attentive in their classes. The 
villagers, who were sitting at the usually empty back benches and had come to show 
their respect and gratitude to M. Hamel, regretted not going to school more than they 
did. The order also brought about a great change in the feelings of the people towards 
their country and their native language. There was a general sadness about not being 
able to utilise the opportunities of learning French when it was easily accessible. 

  

Q5 :   

How did Franz's feelings about M. Hamel and school change? 

 
Answer :  

Franz was shocked when M. Hamel told the students about the order from Berlin and 
that it was their last French lesson. He forgot about his teacher's ruler and crankiness. 
He developed a fondness for M. Hamel at the troubling idea of being separated from 
him forever. He understood the pain and agony his teacher was undergoing. And, he 
became more sympathetic towards his teacher. 
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His school too, now, carried a different meaning. His books and lessons seemed old 
friends whom he couldn't give up. He realised with pain how much French meant to him 
and regretted not being attentive in his classes earlier. Suddenly, he felt that the 'difficult 
concepts' had never actually been difficult. 

  

 

Understanding the texttalking about the textworkin : Solutions of Questions on Page Number 
: 9 
Q1 :   

The people in this story suddenly realize how precious their language is to them. 
What shows you this? Why does this happen? 

 
Answer :  

The crowd surrounding the bulletin-board, the presence of the villagers in the class, the 
silence in place of the routine hustle and bustle of the school, the emotions that gripped 
M. Hamel and Franz, representing that of the teacher and the student community 
respectively, were all indicators of the realisation of the importance of their language to 
them. 

In the story, M. Hamel says that people realise the importance of somebody or 
something in their lives very often when it is lost to them. Similarly, it was the order from 
Berlin that made people realise the importance of their language for them. 

  

Q2 :   

"When a people are enslaved, as long as they hold fast to their language it is as if 
they had the key to their prison." 

Can you think of examples in history where a conquered people had their 
language taken away from them or had a language imposed on them? 

 
Answer :  

Some examples of the native language taken away from its people and/or imposition of 
the language of the conqueror are: 

(a) Portuguese becoming the lingua franca of Angola. 
(b) English imposed on the various Celtic peoples. 
(c) Spanish imposed on the Basques and the Catalans. 
(d) Turkish imposed on the Kurds. 
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(A few examples have been provided for students' reference. It is strongly 
recommended that students develop the answer on their own.) 

  

Q3 :   

English is a language that contains words from many other languages. This 
inclusiveness is one of the reasons it is now a world language, for example: 

petite - French 

kindergarten - German 

capital - Latin 

democracy - Greek 

bazaar - Hindi 

Find out the origin of the following words. 

Tycoon, tulip, logo, bandicoot, barbecue, veranda, robot, zero, ski, trek 

 
Answer :  

tycoon - Japanese 

tulip - French 

logo - Greek 

bandicoot - Telugu 

barbecue - Spanish 

veranda - Hindi 

robot - Czech 

zero - Italian 

ski - Norwegian 

trek - Dutch 

  

Q4 :   

Franz thinks, "Will they make them sing in German, even the pigeons?" What 
could this mean? 

(There could be more than one answer.) 
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Answer :  

Language is inherent to culture and identity. The authority of human beings is restricted 
only to false boundaries that can be controlled. Nature and other things cannot be 
governed by some superficial laws of the wilful people. By taking the reference of 
making the pigeons learn German, the author is pointing to this very constraint. 

(or) 

This sentence could possibly mean that however hard the authorities try to embed 
German language in the culture of Alsace and Lorraine, the natural status of French, for 
them, will remain unchanged. French flows in the air and the entire place is imbued with 
its effect. Even though they train students in German, the basic mode of communication 
would remain unchanged like the cooing of the pigeons. 

(Two model answers have been provided for students' reference. It is strongly 
recommended that students prepare the answer on their own.) 

  

Q5 :   

What happens to a linguistic minority in a state? How do you think they can keep 
their language alive? For example: 

Punjabis in Bangalore 

Tamilians in Mumbai 

Kannadigas in Delhi 

Gujaratis in Kolkata 

 
Answer :  

A linguistic minority in a state does not have as much liberty to exercise linguistic skills 
as the natives of the state. They initially try to learn the jargons in order to cope with the 
day-to-day life activities and finally begin to understand the native language with regular 
interaction. At the workplace and educational organisations, English or the link language 
helps a lot to cope up with the work and learning process. But, when it comes to 
understanding the basic norms of the society, in order to socialize, one does face a sort 
of linguistic barrier during communication. 

To keep their language alive, the linguistic minorities can form small communities where 
they can celebrate their festivals as per their traditions. Moreover, they can continue to 
speak their native language at their homes in order to make their children learn the 
language. People must, even, try to visit their native places at regular intervals in order 
to stay close to their roots. 
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(A model answer has been provided for students' reference. It is strongly recommended 
that students prepare the answer on their own.) 

  

Q6 :   

Is it possible to carry pride in one's language too far?  

Do you know what 'linguistic chauvinism' means? 

 
Answer :  

Yes, it is possible to carry pride in one's language too far if one is fond of one's own 
language at the cost of others. Indifference towards other languages is not healthy for 
any democracy like India. 

When the sense of belonging to one's own language crosses the thin line between 
'pride' and 'proud', it becomes linguistic chauvinism. If people feel good about their 
languages and traditions, they must have tolerance for other languages too. Everybody 
has the right to follow the religion as well as speak the language as per his/her desire. 
In fact, it is disparaging to distort the names of communities, for example, Bongs for 
Bengalis, Gujju for Gujratis, etc. 

(This question is to be answered on the basis of students' own understanding and 
experience. However, a model answer has been provided for students' reference) 

  

 

Working with wordsnoticing form : Solutions of Questions on Page Number : 10 
Q1 :   

Read this sentence. 

M. Hamel had said that he would question us on participles.  

�,�Q���W�K�H���V�H�Q�W�H�Q�F�H���D�E�R�Y�H�����W�K�H���Y�H�U�E���I�R�U�P���³�K�D�G���V�D�L�G�´���L�Q���W�K�H���I�L�U�V�W���S�D�U�W���L�V���X�V�H�G���W�R��
�L�Q�G�L�F�D�W�H���D�Q���³�H�D�U�O�L�H�U���S�D�V�W���´���7�K�H���Z�K�R�O�H���V�W�R�U�\���L�V���Q�D�U�U�D�W�H�G���L�Q���W�K�H���S�D�V�W�����0�����+�D�P�H�O�
�V��
�³�V�D�\�L�Q�J�´���K�D�S�S�H�Q�H�G���H�D�U�O�L�H�U���W�K�D�Q���W�K�H���H�Y�H�Q�W�V���L�Q���W�K�L�V���V�W�R�U�\�����7�K�L�V���I�R�U�P���R�I���W�K�H���Y�H�U�E���L�V��
called the past perfect. 

Pick out five sentences from the story with this form of verb and say why this 
form has been used. 

 
Answer :  
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In the following sentences, two activities of past, occurring at two different points of time 
�L�Q���W�K�H���S�D�V�W�����D�U�H���L�Q�G�L�F�D�W�H�G�����7�K�H���R�Q�H���W�K�D�W���K�D�S�S�H�Q�V���H�D�U�O�L�H�U���W�D�N�H�V���W�K�H���³�K�D�G�´�������S�D�V�W���I�R�U�P���R�I��
verb (V3), while the one that follows it takes the simple past form of verb (V2). 

Sentences in past perfect form Reason/ Explanation 

I had counted on the commotion to get to my desk witho
ut being seen; but, of course, that day everything had to b
e as quiet as Sunday morning. 

The protagonist decided to depend on the commotion to s
neak into the classroom before he encountered the quietn
ess at the school. 

Not till then, when I had got a little over my fright, did I se
e that our teacher had on his beautiful green coat ... prize 
days. 

Getting over the fright happened before he noticed his tea
cher's green coat. 

...Hauser had brought an old primer, thumbed at the edg
e, and he held it open on his knees with his great spectacl
es lying across the pages. 

Of the two actions, Hauser's bringing of the old primer hap
pened before he held it open on his knees. 

It was because they were sorry, too, that they had not go
ne to school more. 

The feeling of regret comes after they realise they did not 
go to school more than what they did. 

My books, that had seemed such a nuisance ... were old f
riends now that I couldn't give up. 

The books were a nuisance earlier. It is only later that the 
protagonist talked about them in a different light. 

(A model answer has been provided for students' reference. It is strongly recommended 
that students prepare the answer on their own.) 

  

Q2 :   

Notice the underlined words in these sentences and tick the option that best 
explains their meanings. 

���D�����³�:�K�D�W���D thunderclap �W�K�H�V�H���Z�R�U�G�V���Z�H�U�H���W�R���P�H���´ 

      The words were ___________________  

(i)   loud and clear. 

(ii) startling and unexpected. 

(iii) pleasant and welcome. 

���E�����³�:�K�H�Q���D���S�H�R�S�O�H���D�U�H���H�Q�V�O�D�Y�H�G�����D�V���O�R�Q�J���D�V���W�K�H�\ hold fast to their language it is 
�D�V���L�I���W�K�H�\���K�D�G���W�K�H���N�H�\���W�R���W�K�H�L�U���S�U�L�V�R�Q���´ 

      It is as if they have the key to the prison as long as they _______________ 

(i)   do not lose their language. 
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(ii) are attached to their language. 

(iii) quickly learn the conqueror's language. 

(c) Don't go so fast, you will get to your school in plenty of time. 

      You will get to your school _______________ 

(i)   very late.  

(ii)  too early. 

(iii) early enough. 

(d) I never saw him look so tall. 

      M. Hamel _____________________ 

(a) had grown physically taller. 

(b) seemed very confident. 

(c) stood on the chair. 

 
Answer :  

(a)   (ii)   startling and unexpected. 

(b)   (ii)   are attached to their language. 

(c)   (iii)  early enough. 

(d)   (b) seemed very confident. 

  

 

Things to dowriting : Solutions of Questions on Page Number : 11 
Q1 :   

Find out about the following (You may go to the internet, interview people, 
consult reference books or visit a library.) 

(a) Linguistic human rights 

(b) Constitutional guarantees for linguistic minorities in India 

 
Answer :  

(This question is to be answered on the basis of students' own understanding and the 
research done by them. It is strongly recommended that students prepare the answer 
on their own.) 
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Q2 :   

Write a notice for your school bulletin board. Your notice could be an 
announcement of a forthcoming event, or a requirement to be fulfilled, or a rule to 
be followed. 

 
Answer :  

  

FUTURE VISION PUBLIC SCHOOL, Delhi 

NOTICE 

July 25, 2012 

SPORTS DAY 

The school has decided to celebrate its Annual Sports Day on 25 July 2012. All those interested to participate in the 
various sports activities are requested to give their names to their respective class teachers latest by 6 July 2012 in t
he following format. 

Name: 
Class & Section: 
Activity 1: 
Activity 2: 
Activity 3: 

A copy of the list of sports activities has been sent to your class teacher. Please note that no student is allowed to pa
rticipate in more than three sports activities. 

Rahul Sinha 
Head Boy 

(A model answer has been provided for students' reference. It is strongly recommended 
that students prepare the answer on their own.) 

  

Q3 :   

Given below is a survey form. Talk to at least five of your classmates and fill in 
the information you get in the form. 

S.No. Languages you 
know 

Home langua
ge 

Neighbourhood lang
uage 

City/Town lan
guage 

School langua
ge 
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Answer :  

(This question is to be answered on the basis of students' own understanding and 
experience. It is strongly recommended that students prepare the answer on their own.) 

  

Q4 :   

Write a paragraph of about 100 words arguing for or against having to study three 
languages at school. 

 
Answer :  

For  

Knowledge of additional language gives an edge - makes a person more competitive in 
today's fast paced world - better employment opportunities with fluency in a foreign 
language - multi-national companies send professionals for on-site projects to other 
countries - delegates from other countries coming to interact with people of our country - 
can work as translators, interpreters or tourist guides, etc. - preservation of culture and 
tradition through native language. 

Against  

Students are already burdened with two languages - no need for a third language - no 
natural inclination for foreign language - foreign language not of much use in daily life 
and gradually gets forgotten - should not be forced on people who do not need it - can 
be taught only to those who demand for it - time and effort should not be wasted on 
something of no clear use. 

(Pointers have been provided for students' reference. It is strongly recommended that 
students prepare the answer on their own.) 
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Q5 :   

Have you ever changed your opinion about someone or something that you had 
earlier liked or disliked? Narrate what led you to change your mind. 

 
Answer :  

Directions:  Think about something that you hated earlier but hate no more. It may be 
anything - eating a particular vegetable, studying a subject, going to a particular place. 
Or, you may think about a person whom you did not like earlier but your opinion about 
that person has changed now. It might be because of some misunderstanding or so. 
After you make your choice, recollect the reason for your dislike. Recollect what 
happened that made you change your opinion about the thing or person. Think about 
how it helped you look at things or events or people in different perspective. Write about 
it in a paragraph form. You may end it by talking about the learning experience or how it 
enriched your perspective or broadened your scope of thinking. 

(Directions have been provided for students' benefit. It is strongly recommended that 
students prepare the answer on their own.) 
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Lost Spring
Stories of Stolen ChildhoodStories of Stolen ChildhoodStories of Stolen ChildhoodStories of Stolen ChildhoodStories of Stolen Childhood
About the author

Anees Jung (1964) was born in Rourkela and spent
her childhood and adolescence in Hyderabad. She
received her education in Hyderabad and in the
United States of America. Her parents were both writers.
Anees Jung began her career as a writer in India. She
has been an editor and columnist for major newspapers
in India and abroad, and has authored several books.
The following is an excerpt from her book titled Lost
Spring, Stories of Stolen Childhood . Here she analyses
the grinding poverty and traditions which condemn
these children to a life of exploitation.

Notice these expressions in the text.
Infer their meaning from the context.

— looking for — perpetual state of poverty
— slog their daylight hours — dark hutments
— roof over his head — imposed the baggage on the child

‘Sometimes I find a Rupee in the garbage’

“Why do you do this?” I ask Saheb whom I encounter every
morning scrounging for gold in the garbage dumps of my
neighbourhood. Saheb left his home long ago. Set amidst
the green fields of Dhaka, his home is not even a distant
memory. There were many storms that swept away their
fields and homes, his mother tells him. That’s why they
left, looking for gold in the big city where he now lives.

“I have nothing else to do,” he mutters, looking away.
“Go to school,” I say glibly, realising immediately how

hollow the advice must sound.
“There is no school in my neighbourhood. When they

build one, I will go.”

22222
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“If I start a school, will you come?” I ask, half-joking.
“Yes,” he says, smiling br oadly.
A few days later I see him running up to me. “Is your

school ready?”
“It takes longer to build a school,” I say, embarrassed

at having made a promise that was not meant. But promises
like mine abound in every corner of his bleak world.

After months of knowing him, I ask him his name.
“Saheb-e-Alam,” he announces. He does not know what it
means. If he knew its meaning — lord of the universe —
he would have a hard time believing it. Unaware of what
his name represents, he roams the streets with his friends,
an army of barefoot boys who appear like the morning birds
and disappear at noon. Over the months, I have come to
recognise each of them.

“Why aren’t you wearing chappals ?” I ask one.
“My mother did not bring them down from the shelf,”

he answers simply.
“Even if she did he will throw them off,” adds another

who is wearing shoes that do not match. When I comment on
it, he shuffles his feet and says nothing. “I want shoes,” says
a thir d boy who has never owned a pair all his life. T ravelling
across the country I have seen children walking barefoot, in
cities, on village roads. It is not lack of money but a tradition
to stay barefoot, is one explanation. I wonder if this is only
an excuse to explain away a perpetual state of poverty.

I remember a story a man from Udipi once told me. As a
young boy he would go to school past an old temple, where
his father was a priest. He would stop briefly at the temple
and pray for a pair of shoes. Thirty years later I visited his
town and the temple, which was now drowned in an air of
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desolation. In the backyard, where lived the new priest, there
were red and white plastic chairs. A young boy dressed in a
grey uniform, wearing socks and shoes, arrived panting and
threw his school bag on a folding bed. Looking at the boy, I
remembered the prayer another boy had made to the goddess
when he had finally got a pair of shoes , “Let me never lose
them.” The goddess had granted his prayer . Young boys like
the son of the priest now wore shoes. But many others like
the ragpickers in my neighbourhood remain shoeless.

My acquaintance with the barefoot ragpickers leads
me to Seemapuri, a place on the periphery of Delhi yet miles
away from it, metaphorically. Those who live here are
squatters who came from Bangladesh back in 1971. Saheb’s
family is among them. Seemapuri was then a wilderness. It
still is, but it is no longer empty. In structures of mud, with
roofs of tin and tarpaulin, devoid of sewage, drainage or
running water , live 10,000 ragpickers. They have lived her e
for more than thirty years without an identity, without
permits but with ration cards that get their names on voters’
lists and enable them to buy grain. Food is more important
for survival than an identity. “If at the end of the day we
can feed our families and go to bed without an aching
stomach, we would rather live here than in the fields that
gave us no grain,” say a group of women in tattered saris
when I ask them why they left their beautiful land of green
fields and rivers. Wherever they find food, they pitch their
tents that become transit homes. Children grow up in them,
becoming partners in survival. And survival in Seemapuri
means rag-picking. Through the years, it has acquired the
proportions of a fine art. Garbage to them is gold. It is their
daily bread, a roof over their heads, even if it is a leaking
roof. But for a child it is even more.

“I sometimes find a rupee, even a ten-rupee note,”
Saheb says, his eyes lighting up. When you can find a
silver coin in a heap of garbage, you don’t stop scrounging,
for there is hope of finding more. It seems that for children,
garbage has a meaning different from what it means to
their par ents. For the childr en it is wrapped in wonder , for
the elders it is a means of survival.

One winter morning I see Saheb standing by the fenced
gate of the neighbourhood club, watching two young men
dressed in white, playing tennis. “I like the game,” he
hums, content to watch it standing behind the fence. “I go

���������±����
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inside when no one is around,” he admits.
“The gatekeeper lets me use the swing.”

Saheb too is wearing tennis shoes
that look strange over his discoloured
shirt and shorts. “Someone gave them
to me,” he says in the manner of an

explanation. The fact that they are
discarded shoes of some rich boy,

who perhaps refused to wear
them because of a hole in one
of them, does not bother him.
For one who has walked
barefoot, even shoes with a
hole is a dream come true. But
the game he is watching so
intently is out of his reach.

This morning, Saheb is on
his way to the milk booth. In
his hand is a steel canister .
“I now work in a tea stall down

the road,” he says, pointing in
the distance. “I am paid 800 rupees and all my meals.”

Does he like the job? I ask. His face, I see, has lost the
carefree look. The steel canister seems heavier than the
plastic bag he would carry so lightly over his shoulder .
The bag was his. The canister belongs to the man who
owns the tea shop. Saheb is no longer his own master!

“I want to drive a car”

Mukesh insists on being his own master . “I will be a motor
mechanic,” he announces.

“Do you know anything about cars?” I ask.
“I will lear n to drive a car ,”

he answers, looking straight into
my eyes. His dream looms like a
mirage amidst the dust of streets
that f i l l  his town Firozabad,
famous for its bangles. Every
other family in Firozabad is
engaged in making bangles. It is
the centre of India’s glass-blowing
industry where families have

11111. What is Saheb looking for in the
garbage dumps? Where is he
and where has he come from?

22222. What explanations does the
author offer for the children not
wearing footwear?

33333. Is Saheb happy working at the
tea-stall? Explain.
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spent generations working around furnaces, welding glass,
making bangles for all the women in the land it seems.

Mukesh’s family is among them. None of them know
that it is illegal for children like him to work in the glass
furnaces with high temperatures, in dingy cells without air
and light; that the law, if enforced, could get him and all
those 20,000 children out of the hot furnaces where they
slog their daylight hours, often losing the brightness of their
eyes. Mukesh’s eyes beam as he volunteers to take me home,
which he pr oudly says is being r ebuilt. W e walk down
stinking lanes choked with garbage, past homes that remain
hovels with crumbling walls, wobbly doors, no windows,
crowded with families of humans and animals coexisting in
a primeval state. He stops at the door of one such house,
bangs a wobbly iron door with his foot, and pushes it open.
We enter a half-built shack. In one part of it, thatched with
dead grass, is a firewood stove over which sits a large vessel
of sizzling spinach leaves. On the ground, in large aluminium
platters, are more chopped vegetables. A frail young woman
is cooking the evening meal for the whole family. Through
eyes filled with smoke she smiles. She is the wife of Mukesh’s
elder br other . Not much older in years, she has begun to
command r espect as the bahu , the daughter -in-law of the
house, already in charge of three men — her husband,
Mukesh and their father . When the older man enters, she
gently withdraws behind the broken wall and brings her
veil closer  to her face. As custom demands, daughters-in-
law must veil their faces before male elders. In this case
the elder is an impoverished bangle maker . Despite long
years of har d labour , first as a tailor , then a bangle maker ,
he has failed to renovate a house, send his two sons to
school. All he has managed to do is teach them what he
knows — the art of making bangles.

“It is his karam , his destiny,” says Mukesh’s
grandmother , who has watched her own husband go blind
with the dust from polishing the glass of bangles. “Can a
god-given lineage ever be broken?” she implies. Born in
the caste of bangle makers, they have seen nothing but
bangles  —  in the house, in the yard, in every other house,
every other yard, every street in Firozabad. Spirals of
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bangles — sunny gold, paddy green, royal blue, pink, purple,
every colour born out of the seven colours of the
rainbow — lie in mounds in unkempt yards, are piled on
four -wheeled handcarts, pushed by young men along the
narrow lanes of the shanty town. And in dark hutments,
next to lines of flames of flickering oil lamps, sit boys and
girls with their fathers and mothers, welding pieces of
coloured glass into circles of bangles. Their eyes are more
adjusted to the dark than to the light outside. That is why
they often end up losing their eyesight before they become
adults.

Savita, a young girl in a drab pink dress, sits alongside
an elderly woman, soldering pieces of glass. As her hands
move mechanically like the tongs of a machine, I wonder if
she knows the sanctity of the bangles she helps make. It
symbolises an Indian woman’s suhaag , auspiciousness in
marriage. It will dawn on her suddenly one day when her
head is draped with a red veil, her hands dyed red with
henna, and red bangles rolled onto her wrists. She will
then become a bride. Like the old woman beside her who
became one many years ago. She still has bangles on her
wrist, but no light in her eyes. “Ek waqt ser bhar khana bhi
nahin khaya,” she says, in a voice drained of joy. She has
not enjoyed even one full meal in her entire lifetime  —
that’s what she has reaped! Her husband, an old man
with a flowing beard, says, “I know nothing except bangles.
All I have done is make a house for the family to live in.”

Hearing him, one wonders if he has achieved what many
have failed in their lifetime. He has a roof over his head!

The cry of not having money to do anything except
carry on the business of making bangles, not even enough
to eat, rings in every home. The young men echo the lament
of their elders. Little has moved with time, it seems, in
Fir ozabad. Y ears of mind-numbing toil have killed all
initiative and the ability to dream.

“Why not organise yourselves into a cooperative?” I
ask a group of young men who have fallen into the vicious
circle of middlemen who trapped their fathers and
forefathers. “Even if we get organised, we are the ones
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who will be hauled up by the police, beaten and
dragged to jail for doing something illegal,”
they say. There is no leader among them,
no one who could help them see things
differently. Their fathers are as
tired as they are. They talk
endlessly in a spiral that
moves from poverty to
apathy to greed and to
injustice.

Listening to them, I
see two distinct worlds—
one of the family, caught
in a web of poverty,
burdened by the
stigma of caste in
which they are
born; the other
a vicious circle
of the sahukars,
the middlemen,
the policemen, the keepers of law, the bureaucrats and
the politicians. Together they have imposed the baggage
on the child that he cannot put down. Before he is aware,
he accepts it as naturally as his father . To do anything
else would mean to dare. And daring is not part of his
growing up. When I sense a flash of it in Mukesh I am
cheered. “I want to be a motor mechanic,’ he repeats. He
will go to a garage and learn. But the garage is a long way
from his home. “I will walk,” he
insists. “Do you also dream of
flying a plane?” He is suddenly
silent. “No,” he says, staring at
the ground. In his small murmur
there is an embarrassment that
has not yet turned into regret.
He is content to dream of cars
that he sees hurtling down the
streets of his town. Few airplanes
fly over Firozabad.

11111. What makes the city of
Firozabad famous?

22222. Mention the hazards of working
in the glass bangles industry.

33333. How is Mukesh’s attitude to his
situation different from that of
his family?
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Understanding the text
1. What could be some of the reasons for the migration of people

from villages to cities?

2. Would you agr ee that pr omises made to poor childr en ar e rar ely
kept? Why do you think this happens in the incidents narrated
in the text?

3. What forces conspire to keep the workers in the bangle industry
of Firozabad in poverty?

Talking about the text
1. How, in your opinion, can Mukesh realise his dream?

2. Mention the hazards of working in the glass bangles industry.

3. Why should child labour be eliminated and how?

Thinking about language
Although this text speaks of factual events and situations of
misery it transforms these situations with an almost poetical
prose into a literary experience. How does it do so? Here are
some literary devices:

• Hyperbole  is a way of speaking or writing that makes
something sound better or more exciting than it really is.
For example: Garbage to them is gold.

• A Metaphor , as you may know, compar es two things or ideas
that ar e not very similar . A metaphor describes a thing in
terms of a single quality or feature of some other thing; we
can say that a metaphor “transfers” a quality of one thing to
another . For example: The r oad was a ribbon of light.

• Simile  is a word or phrase that compares one thing with
another using the words  “like” or “as”. For example: As white
as snow.

Carefully read the following phrases and sentences taken from the
text. Can you identify the literary device in each example?

1. Saheb-e-Alam which means the lord of the universe is directly
in contrast to what Saheb is in reality.

2. Drowned in an air of desolation.

3. Seemapuri, a place on the periphery of Delhi yet miles away
from it, metaphorically.
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4. For the children it is wrapped in wonder; for the elders it is a
means of survival.

5. As her hands move mechanically like the tongs of a machine,
I wonder if she knows the sanctity of the bangles she helps make.

6. She still has bangles on her wrist, but not light in her eyes.

7. Few airplanes fly over Firozabad.

8. Web of poverty.

9. Scrounging for gold.

10. And survival in Seemapuri means rag-picking. Through the
years, it has acquired the proportions of a fine art.

11. The steel canister seems heavier than the plastic bag he would
carry so lightly over his shoulders.

Things to do
The beauty of the glass bangles of Firozabad contrasts with
the misery of people who produce them.

This paradox is also found in some other situations, for
example, those who work in gold and diamond mines, or carpet
weaving factories, and the pr oducts of their labour , the lives of
construction workers, and the buildings they build.

l Look around and find examples of such paradoxes.

l Write a paragraph of about 200 to 250 wor ds on any one of
them. Y ou can start by making notes.

Here is an example of how one such paragraph may begin:

You never see the poor in this town. By day they toil, working
cranes and earthmovers, squirreling deep into the hot sand to
lay the foundations of chrome. By night they are banished to
bleak labour camps at the outskirts of the city...

ABOUT THE UNIT

THEME

The plight of street children forced into labour early in life and
denied the opportunity of schooling.

SUB-THEME

The callousness of society and the political class to the
suf ferings of the poor .
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COMPREHENSION

Factual understanding and responding with sensitivity.

Thinking on socio-economic issues as a take-off from the text.

TALKING  ABOUT  THE  TEXT

· Fluency development
· Social awareness

Discussion on

u the dreams of the poor and the reality.

u pr oblems of child labour .

THINKING  ABOUT  LANGUAGE

Focus on the use of figures of speech in writing.

THINGS  TO DO

Observation of the paradoxes in the society we live in.

WRITING

Note-making and reporting.

Over 20 months from 2013 to 2015 more than 100 garbage collectors
and scrap buyers in Delhi were interviewed. Their families lived in
poverty in homes constructed with bamboo and plastic sheets. These
temporary structures were their shelters as well as place for sorting
scrap into about ten different categories. Once the garbage is sorted
into sacks it is gold to the buyers on the basis of its weight. Sadly,
the collectors usually are not paid the total amount after buying the
scrap. Instead, small payments are made for daily expenses, and
the rest is noted down as a deposit.

(As reported in THE CONVERSATION, June 27, 2017. Researcher
Dana Kornberg, PhD candidate in sociology University of Michigan.

As you have read, a large population works in unorganized
sectors like garbage pickers, bangle makers, vegetable sellers, etc.
How do you think workers in unorganized sectors can take advantage
of digital infrastructure promoted through Digital India Programme?
Interview some people working in unorganized sector to collect their
views and prepare a report.
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Lost Spring Class 12 

Chapter 2 Lost Spring Exercise Answers & Summary 

 
 
Exercise : Solutions of Questions on Page Number : 13 
Q1 :   
Notice these expressions in the text. Infer their meaning from the context. 

 
Answer :  

�x looking for  -try to locate or discover 
�x slog their daylight hours  -struggle persistently during the daytime 
�x roof over his head  -a place to live 
�x perpetual state of poverty  -endless impoverishment 
�x dark hutments  -encampment of huts devoid of any light 
�x imposed the baggage on the child  - force the profession on the child 

  

 
Think as you read : Solutions of Questions on Page Number : 17 
Q1 :   
What is Saheb looking for in the garbage dumps? Where is he and where has he 
come from? 

 
Answer :  

Saheb is looking for coins, rupee notes and any other useful objects in the garbage 
dumps. 

Saheb and his family have migrated to Seemapuri, a slum area on the outskirts of Delhi, 
looking for a source of living after they were uprooted from their native village in Dhaka, 
Bangladesh. 

  

Q2 :   
What explanations does the author offer for the children not wearing footwear? 
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Answer :  

The author comes across many shoeless rag-picker children in her neighbourhood. 
According to her, one explanation of this habit of remaining barefoot is that it is a 
tradition among the poor children of this country.  However, the author quickly mentions 
that calling it a tradition could be just a means of justification of the utter destitution. 

  

Q3 :   
Is Saheb happy working at the tea-stall? Explain. 

 
Answer :  

Saheb is not really happy working at the tea-stall because working for a master meant 
sacrificing his freedom and his "carefree look". Even though the job at the tea-stall pays 
him 800 rupees and all his meals, he seems less contented than before. The weight of 
his master's steel canister seems heavier than his rag-picking plastic bag. 

  

 
Understanding the texttalking about the textthink : Solutions of Questions on Page Number 
: 20 
Q1 :   
How, in your opinion, can Mukesh realise his dream? 

 
Answer :  

Mukesh was different from the others of his community. By daring to dream, he has 
already taken the first step towards a big change.  He wants to become a motor 
mechanic and drive a car. He can realise this dream with determination and hard work. 
There might be many obstacles on his way but a strong willpower will help him move 
towards the way to success. The fact that he is willing to walk a long distance in order to 
learn the vocation, underlines his firm resolve. The only thing left for him to do is to 
make that first journey to that garage and request the owner to take him in and guide 
and direct him on his journey as a mechanic. 

(A model answer has been provided for students' reference. It is strongly recommended 
that students prepare the answer based on their own experience and understanding.) 

  

Q2 :   
What makes the city of Firozabad famous? 
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Answer :  

Firozabad is famous for its glass bangles. The place is the centre of India's glass-
blowing industry. 

  

Q3 :   
What could be some of the reasons for the migration of people from villages to 
cities? 

 
Answer :  

There are many factors that cause migration of people from villages to cities. Some 
villagers voluntarily move to the cities in search for jobs and better civic and health 
facilities, etc. Others are forced to migrate when natural disasters like flood, storm, 
drought, famine, etc. destroy their houses and properties. History has records of large 
scale migrations caused by wars. Also, many villagers who are better off than others 
manage to send their children to study in the cities. 

In the lesson 'Lost Spring', Saheb and his family migrates to Seemapuri from Dhaka 
after their houses were destroyed in the storms. 

(A model answer has been provided for students' reference. It is strongly recommended 
that students prepare the answer based on their own experience and understanding.) 

  

Q4 :   
Would you agree that promises made to poor children are rarely kept? Why do 
you think this happens in the incidents narrated in the text? 

 
Answer :  

Yes, the promises made to poor children are seldom kept. Often, they are not taken 
seriously or have been made on the pretext of retaining a child's fancy for something. 
This keeps the child hoping for a better possibility till he/she realises the truth. It is 
difficult for people to shatter the children's dreams; while it is also painful to see these 
children thrive of false hopes given to them. 

Once, while interacting with Saheb, the narrator ends up encouraging him to study and 
jokingly talks about opening a school herself. At that time she fails to realise that 
unknowingly she has sown a seed of hope in Saheb's heart. She becomes conscious of 
her mistake when, after a few days, Saheb approaches her, enquiring about her school. 
Her hollow promise leaves her embarrassed. 
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(A model answer has been provided for students' reference. It is strongly recommended 
that students prepare the answer based on their own experience and understanding.) 

  

Q5 :   
Mention the hazards of working in the glass bangles industry. 

 
Answer :  

The impoverished workers in the glass bangles industry toil in potentially hazardous 
working conditions while welding. The furnaces they work in have extremely high 
temperature and lack proper ventilation. Persistently working in low light conditions, 
without any protective eye gear, leaves them blind. Even burns and cuts are quite 
common. The workers are quite prone to ailments such as lung cancer.  

(A model answer has been provided for students' reference. It is strongly recommended 
that students prepare the answer based on their own experience and understanding.) 

  

Q6 :   
Mention the hazards of working in the glass bangles industry. 

 
Answer :  

The impoverished workers in the glass bangles industry toil in potentially hazardous 
working conditions while welding. The furnaces they work in have extremely high 
temperature and lack proper ventilation. Persistently working in low light conditions, 
without any protective eye gear, leaves them blind. Even burns and cuts are quite 
common. The workers are quite prone to ailments such as lung cancer.  

(A model answer has been provided for students' reference. It is strongly recommended 
that students prepare the answer based on their own experience and understanding.) 

  

Q7 :   
What forces conspire to keep the workers in the bangle industry of Firozabad in 
poverty? 

 
Answer :  

The unfavourable social and legal systems, the deceptive middlemen, and their own 
sad destinies keep the workers in the bangle industry of Firozabad in perpetual poverty. 
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Ch 1 The Third Level  

 Page No:7 

 

Read and Find Out 

 

1. What does the third level refer to? 
 
Answer 
 
The third level refers to the subway of the Grand Central Station that 
takes passengers to Galesburg, Illinois. The third level on the station was 
a medium of escape for Charley, the narrator from the harsh realities of 
modern life. It provided him a base where he could interweave fantasy 
and reality. 

 

Page No:7 

 

2. Would Charley ever go back to the ticket-counter on the third level to 
buy tickets to Galesburg for himself and his wife? 

 
Answer  
No, Charley would never go back to the ticket-counter on the third level 
to buy tickets to Galesburg for himself and his wife because third level 
was his imagination. 
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Page No: 7 
 
Reading with Insight 
 
1.Do you think that the third level was a medium of escape for Charley? 
Why? 
 
Answer 
 
Yes, I think that the third level was a medium of escape for Charley. Life 
in modern world is full of insecurity, fear, war, worries and stress. Man 
has to confront them all the times. The harsh realities of life make living 
quite unpleasant and even unbearable. So he wants to escape into a 
wishful world. Charley talks to his psychiatrist friend about the third level 
���š���š�Z�����'�Œ���v���������v�š�Œ���o���^�š���š�]�}�v�X���,�]�•���(�Œ�]���v���������o�o�•���]�š���^�����Á���o�ling-dream wish 
�(�µ�o�(�]�o�o�u���v�š�_�X�����Z���Œ�o���Ç���‰�}�•�•���•�•���•�����v�����•�����‰�]�•�š���š���v�����v���Ç�X�����À���v���Z�]�•���•�š���u�‰��
���}�o�o�����š�]�v�P���]�•�������Z�š���u�‰�}�Œ���Œ�Ç���Œ���(�µ�P�����(�Œ�}�u���Œ�����o�]�š�Ç�[�X 
 
 
2. �t�Z���š�����}���Ç�}�µ���]�v�(���Œ���(�Œ�}�u���^���u�[�•���o���š�š���Œ���š�}�����Z���Œ�o���Ç�M 
 
Answer 
 
The way Charley �����u���������Œ�}�•�•���^���u�[�•���o���š�š���Œ���Á���•���•�µ�Œ�Œ�}�µ�v���������]�v���u�Ç�•�š���Œ�Ç�X��
Among his oldest first-day covers, he found an envelope. The envelope 
containing the letter bore the address of his grandfather. It was written 
on July 18, 1894. The postmark showed the Picture of President 
Garfield. Generally the first day covers have blank papers in them, but 
this one contained a letter. The letter was addressed to Charley. In the 
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letter Sam had informed Charley that he was living on the third level. He 
had also told Charley and his wife to keep looking for the third level. 
���o�����Œ�o�Ç�U���š�Z�����o���š�š���Œ���Á���•�������‰�Œ�}���µ���š���}�(�����Z���Œ�o���Ç�[�•���]�u���P�]�v���š�]�}�v�X�� 
 
3. �Z�d�Z�����u�}�����Œ�v���Á�}�Œ�o�����]�•���(�µ�o�o���}�(���]�v�•�����µ�Œ�]�š�Ç�U���(�����Œ�U���Á���Œ�U �Á�}�Œ�Œ�Ç�����v�����•�š�Œ���•�•�X�[��
What are the ways in which we attempt to overcome them? 
 
Answer 
 
We can overcome the anxieties and insecurities bred by our inevitable 
existence in the modern world by getting involved in some practical and 
beneficial activities. Cultivating hobbies, spending time with family and 
friends, going on trips and excursions, pursuing meditation and exercises 
help us live a balanced and healthy life. Reading good books is 
equivalent to having good friends with great insight. They not only 
enrich us with the vast store of knowledge but also help us to learn from 
�}�š�Z���Œ�[�•�����Æ�‰���Œ�]���v���������v�����•�š���Ç���Œ�}�}�š��d to some basic qualities of humanity. 
Joining hobby classes or gym, attending social events like birthdays and 
weddings, going for outdoor games, interacting meaningfully through 
social-networking sites and writing diaries etc can also help us relieve 
our worries and stay focussed and disciplined in life. Simple activities like 
listening to music, playing with pets, an occasional dinner out, watching 
cinema or plays or going to places like parks etc can go a long way in 
helping us get rid of stress, boredom and insecurities. 
 
4. Do you see an intersection of time and space in the story? 
 
Answer 
 
Yes, there are certain instances in the story that show an intersection of 
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time and space. Firstly, the first two levels of Grand Central Station were 
located in the present time while the third level existed in the 1890s. 
Secondly, Charley and his wife, Louisa, live in the present time yet he 
rushes to get old currency to buy two tickets to go to the Galesburg of 
1894. Further, the old architecture of the platform at the third level is 
different from the modern platforms of the first two levels. Besides, the 
archaic manner of dressing by the people, and the newspaper, The 
�t�}�Œ�o���U�������š�������:�µ�v�����í�í�U���í�õ�ô�ð�����o�•�}���}�À���Œ�o���‰�•���Á�]�š�Z�����Z���Œ�o���Ç�[�•���Œ�����o���š�]�u�����Á�}�Œ�o����
and existence. Lastly, t�Z�����o���š�š���Œ���š�Z���š���Á���•���u���]�o�������š�}�����Z���Œ�o���Ç�[�•���P�Œ���v���(���š�Z���Œ��
on 18th July, 1894 highlights the intersection of time and space as the 
�•���v�����Œ���~���Z���Œ�o���Ç�[�•���(�Œ�]���v�����^���u�•�����v�����Œ�������]�À���Œ���~���Z���Œ�o���Ç���Z�]�u�•���o�(�•�������o�}�v�P���š�}��
the present time. 
 
5. Apparent illogicality sometimes turns out to be a futuristic projection? 
Discuss. 
 
Answer 
 
It is true that apparent illogicality sometimes turns out to be a futuristic 
projection. Before the Wright Brothers invented the first aeroplane, 
nobody could have dared to believe that man could fly. Before 
Alexander Graham Bell invented the telephone, it would have been 
impossible to believe in long-distance talks happening in the real-time 
interface. Moreover, there are examples of inventions, like that of 
inventing a modern-day sewing machine with a needle that has hole on 
its wrong end, which were conceived in dreams but now are part of our 
everyday reality. 
All this emphasises that fantasies of one point of time that seem illogical 
may turn out to be revolutionary things that change the future of the 
mankind. Similarly, it would not be far-fetched to think about railway 
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stations fitted with time-machine devices that would make travel from 
one era to another just a matter of time. 
 
6. Philately helps keep the past alive. Discuss other ways in which this is 
done. What do you think of the human tendency to constantly move 
between the past, the present and the future? 
 
Answer 
 
 
Besides philately, there are numerous other ways to help keep the past 
alive. Collecting historical artefacts, paintings and inscriptions in a 
museum, collecting and reading books (including autobiographies, bio-
sketches, letters and diary entries) written in different eras, collecting 
and viewing documentaries and other videos are all a few ways of 
revisiting history. Besides, we can keep our culture and traditions alive 
when we follow the rituals in ceremonies, treasure memories in the 
form of videos, photographs and audio collections. Also, reviving old 
monuments, buildings and other artefacts may prove a huge learning 
opportunity to those visiting such places, and promote tourism at the 
same time. 
The capacity to oscillate between the past, present and future is a great 
intellectual gift. This human tendency enables him to plan for the future 
in the present by reaping benefits from the past. Consider a very simple 
example of adopting a study technique for board exams. Considering the 
past result (of class test or half yearly exams) a student makes a strategy 
plan to address the weak areas more and score better in the future. 
Thus, such a tendency helps in ensuring acceptance of the impact of 
important decisions taken at any point of time and learning from them. 
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7. �z�}�µ���Z���À�����Œ���������Z�����À���v�š�µ�Œ���[�����Ç���:���Ç���v�š���E���Œ�o�]�l���Œ���]�v Hornbill Class XI. 
Compare the interweaving of fantasy and reality in the two stories. 
 
Answer 
 
In 'Adventure' Jayant Narlikar expressed that many world exist 
simultaneously though they appear to be separated by time. He 
expressed that the other world also existed and prospered with the 
world we are aware of. On the other hand, In the third level, Charley a 
young new york commuter wandering Grand Central Station by accident 
finds a gateway that leads to a real past of 1894Seizing the oppurtunity 
Charley attempts to escape the rat race by buying a one way ticket to his 
childhood town of Galesburg. Not having proper currency for that 
period, he forced to postpone his plan to escape to the past. 
 

 




